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Independence is a necessary skill that students need in order to become healthy, happy,
successful adults; luckily, it can be taught. Merriam-Webster (2020) defined independence as
“Not depending on another for livelihood or subsistence [...] Self-sufficient, self-supporting,
self-reliant” (“Independence”). Teachers and schools cannot prepare students for everything, so
what role can they play in the achievement of independence? They can start by teaching and
sustaining the practice of the skills and strategies of figuring-it-out. Figuring-it-out is a person’s
ability to independently solve problems or determine a workable solution through their capacity
to regulate, cope, apply strategies, and take action.
How might the explicit teaching of figuring-it-out combined with sustained practice help
students to become more independent? Explicitly teaching skills and strategies like
problem-solving and self-regulation, along with how and when to use them, builds a students
toolkit for handling stressful, challenging, and unknown situations. Sustained, regular practice,
cueing, and modeling of these skills and strategies ensures that students develop a sense of
competence for handling these situations.
This project is a five-day professional development series that emboldens teachers of all
grade levels with the knowledge, skill-set, and mind-set they need to foster independence
through figuring-it-out. It focuses on explicit instruction around the skills and strategies of
figuring-it-out as well as best practices to teach and sustain these skills so students feel
competent in using them and they are transferable outside of the classroom.
The project contains a simple five-day overview of the series that contains basic
information such as the objectives, modes of assessment, and learning structure. Following this
information, a lesson plan, pre-/post- lesson reflection sheet, slide deck, and guided notes page
can be found for each day. There is a final feedback form for teachers at the end of day five.
Thorough Overview of Professional Development Series
Professional Development, Session One
Objectives
...break down the prerequisite skills of figuring-it-out.
...differentiate figuring-it -out (mindset + skills) from other skills, particularly problem solving
(action).
...identify spaces within their teaching to build in explicit lessons on the skills and strategies of
figuring-it-out as well as places for sustained practice.
Assessment:
● Pre v. post test
● Plan for collecting data between session one and two
Time: 90 minutes




8 5 Debrief activity
2 6 Agenda
3 7-9 Motivator
5 10-12 What is figuring it out? How is it different from problem solving?
20 13-14 What does it look like in action?
25 15-17 Introduce activity and complete it.
5 18-19 Moving forward: Plan activity for students to figure-it-out
2 20 Thank you!
Lesson Plan - Detailed
Time Slides Activity
5 1-2 Introduction + instructions for activity
I am…
I am here because…
We’re going to jump right into this with an activity…
15 3-4 Activity
The goal of this activity is to do the best you can. There are no
resources that are off limits.
EXPLAIN ACTIVITY (activity should be contingent upon participants
and their background. Some ideas include repairing/fixing broken
appliances/technology, solving a code, getting from point A to B in a
city where the language is different (use maps, schedules, etc).
8 5 Debrief activity
Use these questions to draw out ideas about the skills teachers use to




● Trial and error
● Want/desire
● Prior knowledge
Connections between experience and the classroom: Students face
challenges like these in every assignment, or new learning task.
**You figured it out. You used _____, _____, ____ to find a workable
solution.
2 6 Agenda
We will be investigating figuring-it-out today as it pertains to helping
students be independent in doing what we just did--solving problems
and conquering challenges.
This is part one of a 5-part series. Today our goal is to Establish an
understanding of figuring-it-out as an essential foundation for
developing independence.
This will look like,
1. Breaking down the prerequisite skills of figuring-it-out.
2. Differentiating figuring-it-out from other skills.
3. Connecting figuring-it-out to independence.
3 7-9 Motivator
Goal: Make the skill of figuring-it-out seem relevant and necessary--a
must need skill.
There’s a reason some people are teachers and others are not. It’s
because teachers are magical. Maybe because we’re born that way,
or because we choose to capitalize on our magic in ways others don’t,
but definitely because we have to be.
We cultivate hope out of despair and desolation.
We never give up, we take on the biggest of challenges, often without
resources.
We are masters at figuring it out. No matter what it is.
Think about teachers figure-out everyday.
Share a few ideas or a personal story then ask teachers to share
theirs.
These situations occur outside of the teaching world too.
Share a few ideas or a personal story then ask teachers to share
theirs.
All of these skills are made possible because of our ability to
figure-it-out, no matter what it is. Independence is being free from the
control of others and not depending on others. This means being able
to figure things out when they arise. In this way, figuring it out is how
we achieve independence.
5 10-12 What is figuring it out? How is it different from problem solving?
Figuring-it-out is a person’s ability to independently solve problems or
determine a workable solution.
It’s more than just getting the right answer, because those don’t
always exist. It’s about making solutions where there are none or
persevering through until a best choice presents itself.
If you’re thinking figuring-it-out sounds a lot like problem-solving,
you’re not wrong. Problem-solving and figuring it out are connected.
Problem solving is the action that comes from figuring it out. Problem
solving is the end result whereas figuring it out is everything that
comes beforehand and happens during.
FIO is a mindset we have and a skill set we use so we can take
action.
In order to access the skills of problem solving, we need to believe
first that we even can. That belief does not always come easy. In
Kamann and Wong, 1993.
Once we feel competent, we need to get ourselves to a place where
we can make good decisions when we act. CITE calls it emotional
regulation, I call it self-regulation because it is so much more. Self
regulation allows a person to control the chemicals within their body
so they can access their executive functioning skills, which function
much like any other executive. They help us make decisions, stay
organized, and respond instead of react.
Once a person believes in themselves and is in a place where they
can respond instead of react, they then can more easily access their
prior knowledge and move flexibly between strategies.
20 13-14 What does this look like in action?
Hearing about something is one thing, but let’s check it out in action.
We are going to watch a few videos of students solving problems.
While you watch, pay attention to the choices they make, their
attitude, and the outcomes of their actions.
25 15-17 Introduce activity and complete it.
I know that’s a lot of information, but we are going to figure-it-out. In
this next activity you will work as a team to create a concept map
showing the connection between the various skills and mindsets of
figuring-it-out. This activity will help our brains play with and internalize
this information.
Gallery walk
The beauty of figuring-it-out is that a workable solution looks different
for different people. We’re going to take a moment to appreciate this
beauty through a gallery walk.
Each table will display their concept map and we’ll migrate around the
room to learn from everyone’s work.
As you circle, converse with your team, what do you see? What do
you think? What do you wonder?
When teachers return, inquire, what did they see, think, wonder?
5 18-19 Moving forward
Introduce activity:
You are going to work as a team to:
● Plan an opportunity for your students to figure-it-out.
As well as
● Plan what you will observe and look for while students are
figuring-it-out.
Note:
● It does not have to be outside of your curriculum!
● It does not have to be hands-on
There is no right way to do this activity as long as you create
something you can actually do, you try it, and you observe how it
works.
Successful, unsuccessful, it doesn't matter--we can learn from it all.








Please use this document to assist in your note taking.













What helped the students to be successful? What did they need to be more successful?
Planning Space
Task: Work as a team to figure out a data collection tool that you can use to assess your
student’s growth and progress in their ability to figure-it-out.
Determine:
● When will you use it?
● Will it help you discover what works and what does not?
● Will it help you discover what your students need to become independent?
Professional Development, Session Two
Objectives:
...review and build on what we’ve learned.
...develop a skill set for interpreting our student’s behavior as formative data.
...create tools to assess students in their ability to figure-it-out and be independent.
Assessment:
● Pre v. post test
● Plan for collecting data between session one and two
Time: 120 minutes





10 6-7 Review: Recall; review: review
20 8-9 What does it look like in action?
10 10-11 FIO is preventative and prescriptive
10 12-14 Formative Data
10 15 Moving forward: data
20 16 FIO Activity
3 20 Thank you!
Lesson Plan - Detailed
Time Slides Activity
5 1-2 Introduction + instructions for activity
I am…
I am here because…
We’re going to jump right into this with an activity followed by a
discussion…
15 3-4 Discussion
The goal of this discussion is to share about your experience, reflect,
collaborate, and create a shared space for this kind of practice.
Share out from each table: What did you notice? What does it make
you think? What do you wonder?
2 5 Agenda
We will be investigating figuring-it-out today as it pertains to helping
students be independent in doing what we just did--solving problems
and conquering challenges.
This is part two of a 5-part series. Today, we will be building on our
foundational knowledge of what it means to be able to figure-it-out by
creating space and tools to use within the classroom..
This will look like,
1. Reviewing and building upon what we’ve learned.
2. Examining best practice teaching for the skills of figuring-it-out.
3. Identifying ways, places, and spaces for integrating explicit
instruction and sustained practice of figuring-it-out.
10 6 Review: Recall
Asking our brains to recall information is a strategy to commit
information to memory. Let’s see what we can remember.
Another strategy is to connect information to our lives, so what did you
see in your classrooms or with your students pertaining to
independence or figuring-it-out?
What are you wondering? What do you want to know more about?
Review: Review
Adjust how to tackle this slide based on slide 6.
If little was recalled: Rapid fire: give two minutes for table discussion
on this slide and then cold call at rapid pace for responses.
If nothing was recalled: Go over this slide like a lesson.
If a lot was recalled: ask for specific experiences that showed these in
action.
20 8-9 What does this skill look like in action?
We are going to watch three different videos of students solving
problems. While watching, observe:
● What helped the students to be successful?
● What did the students need?
● If these were your students, what would you do to support them?
Be prepared to discuss with your table.
Play all three videos.
Discuss in table groups→ share out
● What helped the students to be successful?
● What did the students need?
● If these were your students, what would you do to support them?
10 10-11 Figuring-it-out is both preventative and prescriptive
In an ideal world, we raise our youth from day one with the goal of
being happy, healthy, successful adults. This involves a lot of moving
parts, one of which is the ability to figure-it-out.This would involve
instilling competency through challenge and regular opportunities
where children are figuring-it-out and finding success and coping with
failure.
In the real world though, we might find ourselves starting not from
square one, but from five steps back. We might find ourselves
explicitly teaching skills often naturally imbued. We might use
figuring-it-out to pull students out from the reaches of learned
helplessness.
What to look for
So where do you start? How do you know what to prescribe? Luckily,
the signs are pretty obvious.
Who has seen a student like this? Chances are, we all have.
How can we use this information to our advantage?
Guide discussion towards: By paying close attention to what we’re
seeing with our students, we can better address, or prescribe if you
will, a lesson, a skill, or maybe just a little confidence.
The solutions to these problems are the skills of figuring it out.
10 12-14 Formative Data
Use responses from the previous slide to set up this slide and name
ideas.
Like all good data, what matters is what we do with it and how we use
it.
Good data gives us clues about what students need… which leads us
to wonder…
Set up questions → table take → share out
● What data do we need to collect to best support our students
in figuring-it-out?
● And how do we collect it?
10 15 Moving forward
This series is about finding,constructing, and trying new tools. So,
today, we will create a tool we can use to figure out what our kids
need, how to address it, and how to make sure we’re being
successful.
Table discussion → share out
● What data could you collect to prove your success?
● What data could you collect to figure-out what your students
still need?
● How could you assess growth?
20 16 Figure-it-out
In your table groups, work as a team to figure out a data collection tool
that you can use to assess your student’s growth and progress in their
ability to figure-it-out.
● Use this tool between now and our next workshop
● Use this tool to discover what works and what does not.
● Use this tool to discover what your students need to become
independent so you figure-out a way to help.
Be prepared to share an idea in 10 minutes.
2 17 Thank you
Thank you so much for your time and your work. When we return next
week, be prepared to share your tool and the observations you collect
using it--whether about the tool itself or about what it helps you
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● What opportunity did you create?
● How did it go when you tried it?
● What did you look for to see if it
was successful?
● What would you do again?
● What would you do differently?













What helped the students to be successful? What did they need to be more successful?
SKILL-SET MIND-SET
Self-Regulation Problem-Solving Perceived Competence
● What data could you collect to prove
your success?
● What data could you collect to figure-out
what your students still need?
● How could you assess growth?
PLANNING SPACE
Work as a team to figure out a data collection tool that you can use to assess your student’s
growth and progress in their ability to figure-it-out.
● Use this tool between now and our next workshop
● Use this tool to discover what works and what does not.
● Use this tool to discover what your students need to become independent so you figure-out a way
to help.
Professional Development, Session Three
Objectives:
...review and build upon what we’ve learned.
...examine best practice teaching for the skills of figuring-it-out.
...Identify ways, places, and spaces for integrating explicit instruction and sustained practice of
figuring-it-out.
Assessment:
● Pre v. post test
● Lesson Plan
Time: 120 minutes




5 5 Debriefing part 1
10 6 Debriefing part 2
2 7 Agenda
10 8-12 Review: Recall
5 13-14 End goals and mastery
10 15-19 Using figuring-it-out to foster independence
10 20 Moving forward
15 21 FIO in the classroom
20 22 Figure-it-out
3 23 Thank you




I am here because…
We’re going to jump right into this with discussion…
20 3-4 Activity
EXPLAIN ACTIVITY (activity should be contingent upon participants
and their background. Some ideas include repairing/fixing broken
appliances/technology, solving a code, getting from point A to B in a
city where the language is different (use maps, schedules, etc).
The goal of this activity is to do the best you can. There are no
resources that are off limits.
5 5 Debriefing Part 1
Part of this training is about figuring-it-out for ourselves. Figuring-it-out
is not always one and done, it can be a process. To get a taste of that,
we will be using our own assessment tools to evaluate ourselves from
the experience we just had completing the opening activity.
Please take out your assessment tool, self-assess yourself using the
tool, and prepare to share your findings--either about yourself or about
the tool.
Give 5 minutes of work time for teachers to complete their
assessment.
10 6 Debriefing Part 2
Give teachers five minutes at their table to discuss the debriefing part
2 questions.
Teachers will share from their discussion with the whole group. No
particular guidance is sought, but listen for areas that can be built
upon later.
2 5 Agenda
This is part three of a 5-part series. Today, we will be creating space in
our curriculum to explicitly teach the skills of figuring-it-out and sustain
its practice over time.
This will look like,
1. Reviewing and building upon what we’ve learned.
2. Examining best practice teaching for the skills of figuring-it-out.
3. Identifying ways, places, and spaces for integrating explicit
instruction and sustained practice of figuring-it-out.
10 8-12 Review: Recall
Asking our brains to recall information is a strategy to commit
information to memory. Let’s see what we can remember.
Another strategy is to connect information to our lives, so what did you
see in your classrooms or with your students pertaining to
independence or figuring-it-out?
What are you wondering? What do you want to know more about?
Listen for what to expand on and use that to inform how much time is
spent on particular slides in the review.
Possible questions to ask:
● Slide 9: In your classrooms, is it helpful to think of
figuring-it-out as preventative or prescriptive? Why?
● Slide 10: Thinking of the signs we see from students in need of
figuring-it-out skillsets or mindsets, what are you most likely
needing to explicitly teach? How do you know?
● Slide 11: How are you most comfortable using data?
● Slide 12: Where do you feel you are in the data cycle when it
comes to helping students figure-it-out?
5 13-14 End Goals and Mastery
We have amassed a little background on FIO, we have practiced
providing opportunities for students to try it out, we have assessed
what they might need… but why? What’s the purpose? What is the
end goal of FIO? What does it look like when students have mastered
this skill?
Give time for teachers to discuss at their tables and then share out.
Highlight the difference between grade levels
It boils down to independence. “Not depending on another for
livelihood or subsistence [...] Self-sufficient, self-supporting,
self-reliant”.
10 15-19 How do we use FIO to foster independence?
As teachers, likely--or rather, hopefully--some of you are beginning to
wonder, how do we use this skill to foster independence?
According to research, there are three components to getting new
concepts or skills to stick: Explicit instruction, abstract contexts, and
sustained practice. These three components are true no matter if
you’re teaching math, reading, or life skills.
SLIDE 16-17
Let’s start with explicit instruction. Whether students engage in a
transformational experience or they’re listening to a lecture, they will
need information told or confirmed explicitly--by you, by a book, by a
video--the how and why of and for their learning. If students don’t have
a firm grasp on why they’re learning what they’re learning and how to
do it. We can do this with modeling, thinking aloud, and specific
language.
Let’s take for example, a landmark study from all the way back in
1908. In this study, two teachers worked with students on developing
the skill of throwing darts through water to hit a target. In one group,
the students practiced throwing darts at a target 12 inches deep. In the
second group, they did the same but also received a lesson on
refraction. Both groups of students did similarly well on the task, but
when the target was moved to 4 inches of depth, the students who
received the lesson did much better. Scholkow and Judd, the
researchers of this study, used this to prove that explicit instruction
that tackles the purpose and why of learning is pivotal. This study has
been repeated over time and the only difference in understanding that
we have now, over 100 years later, is that understanding the
why--refraction--and the how--practice--is the key to transferability.
SLIDE 18
According to Cheung in 2018, the key to tying these ideas together is
abstract contexts. As teachers, we want students to achieve
mastery--and often, we need them to do it quickly, but that’s not how
students learn. If we want students to be able to grasp what they’re
learning AND apply it to new situations, what we teach needs to be
applied to and practiced in a multitude of ways.
SLIDE 19
In a study by Gick and Holyoake in 1983, researchers looked at
context as it pertains to learning in order to discover just how much
context impacted long term learning and transferability. They drew the
conclusion that it’s a thin line between too much context and not
enough. Students need enough context to place the application of
their learning in the world, but not so much that it becomes a limiting
factor. I was guilty of this as a math teacher. When teaching
percentages on year, I did the restaurant act big time, we practiced
calculating tip and tax until we were blue in the face… but then when it
came time to tackle discounts and sales, my kids were miffed. Turns
out, teaching percentages through both of those contexts at once
would have helped my students internalize the idea that percent is a
part of a whole that can be found, added, or subtracted way better
than focusing-in on one area.
For my Language Arts people, it’s the same idea. You wouldn’t just
randomly teach commas out of the blue, you teach it in context to
writing and reading. You connect the necessity of the comma to day to
day skills, not just the work at hand. And you show them how to do it,
how to figure out where that pesky comma belongs.
This brings us to sustained practice. For learning to stick, it has to be
sustained over time. In various contexts, with opportunity for recall,
and authentically.
According to Carnegie Mellon University, the number one factor in a
student’s ability to transfer information is sustained practice over time.
A student needs sufficient time to master a skill, practice a skill, and
apply a skill in a multitude of ways.
10 20 Moving forward
This series is about finding, constructing, and trying new tools. So,
today, we will create a lesson tool we can use to teach figuring-it-out.
But that could look a variety of ways.
Table discussion → share out
● What would it look like to teach a skill of figuring it out
“explicitly”
● What would it look like to sustain its practice? What does that
even mean?
● Which comes first?
15 21 What Could This Look Like in a Classroom Setting?
We are going to pool our collective brains to answer this question.
1. You will choose one group - hopefully there will be at least one
person from your group in each one.
2. In your group, work together to brainstorm ways--lesson
ideas--and places--units, classes--to teach a skill of
figuring-it-out explicitly or to build in sustained practice.
There are some ideas here for what explicit instruction and sustained
practice can look like, but this list is not comprehensive!
20 22 Figure-it-out
Now we will use the work you have done on big ideas to plan
something specific to you and your classroom.
You will work as a team to help each other figure out a lesson plan for
EXPLICITLY TEACHING a skill of figuring-it-out as well as a plan for
SUSTAINING PRACTICE of this skill.
● Teach this lesson between now and our next workshop.
● Use this lesson as a practice opportunity for you and your
students alike.
Bring your lesson plan, materials and results to the next workshop!
3 23 Thank you
Thank you so much for your time and your work. When we return next
week, be prepared to share the lesson you taught… as in share about
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● What was the self-reflection
experience like for you?
● How did your tool work for you?
● What did you learn about
yourself or your tool?
● What changes will you make
moving forward?
What’s the end goal of
figuring-it-out?
What does it look like when
students have mastered this skill?
How do we use figuring-it-out to foster independence?
Explicit Instruction Abstract Context Sustained Practice
● What would it look
like to teach a skill of
figuring it out
“explicitly”?
● What would it look
like to sustain its
practice? What does
that even mean?
● Which comes first?
PLANNING SPACE
Work as a team to help each other figure out a lesson plan for EXPLICITLY TEACHING a
skill of figuring-it-out as well as a plan for SUSTAINING PRACTICE of this skill.
● Teach this lesson between now and our next workshop.
● Use this lesson as a practice opportunity for you and your students alike.
Bring your lesson plan, materials and results to the next workshop!
Professional Development, Session Four
Objectives:
...review and build upon what we’ve learned.
...collaborate to share ideas.
...practice.
Assessment:
● Pre v. post test
● Lesson Plan
Time: 90 minutes






10 8-11 Review: Recall
10 12-13 Moving forward
15 14 Figure-it-out Part 1
10 15 Gallery Walk
5 16 Figure-it-out Part 2
3 17 Thank you




I am here because…
We’re going to jump right into this with discussion…
10 3-4 Part 1: Discussion
At some point in the last two weeks, you explicitly taught a lesson
around figuring-it-out and continued it with sustained practice. Use this
time to debrief with your colleagues--let them know how it went, the
successes, pitfalls, and the learnings you walked away with, about
your students or your lesson.
20 5 Activity
Now that you know a little about each other’s work and reflections, we
are going to engage in an activity that will allow us to better learn from
each other and grow. We are going to teach a part of our lesson to
each other. Did your lesson bomb? So what, we can learn from it. Did
it go great? Awesome, we can learn from that too. This is a
judgement-free zone where we are wearing the hat of a learner.
10 6 Discussion Part 2
This was round two of you teaching a part of your lesson, either
explicitly or sustained practice. Maybe you showcased something that
went well, maybe you didn’t. Regardless, we can learn from you and
learn from your lesson. Take a moment to share with each other, what
did you learn? What will you take away? What advice do you have?
2 5 Agenda
This is part four of a 5-part series. Today, we will Create a
framework/toolkit for incorporating the sustained use of the skills and
strategies of figuring-it-out.
This will look like,
1. Reviewing and building upon what we’ve learned.
2. Collaborating to share ideas.
3. Practicing!
10 8-12 Review: Recall
Asking our brains to recall information is a strategy to commit
information to memory. Let’s see what we can remember.
Another strategy is to connect information to our lives, so what did you
see in your classrooms or with your students pertaining to
independence or figuring-it-out?
What are you wondering? What do you want to know more about?
Listen for what to expand on and use that to inform how much time is
spent on particular slides in the review.
Possible questions to ask:
● Slide 9: What led you to choose what you did for teaching
FIO? Why? After seeing your peers earlier, what would you
choose now?
● Slide 10-11: What’s been more helpful for you so far, the
explicit instruction or the sustained practice? How do you
know?
10 12-13 Moving forward
It’s important to take time to regroup with the information we have as it
relates to the overall goal: fostering independence through the ability
ro figure-it-out.
Slide 12: What do you see in this image? What does it represent or
mean to you?
Would you change anything?
FIO is a tool to achieve independence. It is a skill set and a mind set
to achieve independence.
It’s not a strategy you teach in a lesson or create a unit out of, it is a
skillset and a mindset. It is explicitly taught, and developed over time
through practice.
Slide 13: How do we do this? How do we teach this and how do we
make sure that it works? We do what we do best… plan!
● You will need a plan for explicit instruction. Not just a lesson,
many. Not in a single unit but over time. This means small
chunks!
● You need abstract contexts, meaning that the lesson is taught
unspecifically to a subject or idea.
● You need a plan for sustained practice. This means that you
are thinking ahead about how students will practice the skill
you teach, this may mean creating opportunities, but it could
also be in how you respond to questions and how you cue
students to think or do.
15 14 Figure-it-out, Pt 1
For this task, we will work as a team to figure out a toolkit for fostering
independence through figuring-it-out.
This includes:




● Ideas for sustained practice
○ Easy-to-use responses to student questions
○ Cues for prompting figure-it-out tools
○ Anchor chart ideas
10 15 Gallery Walk
The beauty of figuring-it-out is that a workable solution looks different
for different people. We’re going to take a moment to appreciate this
beauty through a gallery walk.
Each table will display their toolkits and we’ll migrate around the room
to learn from everyone’s work. We know these kits aren’t done, these
kids aren’t fully formed, but when better to get and give feedback?
As you circle, converse with your team, what do you see? What do
you think? What do you wonder?
When teachers return, inquire, what did they see, think, wonder?
5 16 Figure-it-out homework
Try out your toolkit!
● Implement parts (or all) of your plan between now and our next
workshop
● Make adjustments as needed
● Consider your data
○ Can you incorporate your assessment tool?
○ What can you learn from your work?
Be prepared to share what you tried, how it worked, and your results
at our next workshop!
3 17 Thank you
Thank you so much for your time and your work. When we return next
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Work as a team to figure out a toolkit for fostering independence through figuring-it-out.




● Ideas for sustained practice
○ Easy-to-use responses to student questions
○ Cues for prompting figure-it-out tools
○ Anchor chart ideas
Professional Development, Session Five
Objectives:
...review and build upon what we’ve learned.
...collaborate to share ideas.
...plan!
Assessment:
● Pre v. post test
● Lesson Plan
Time: 90 minutes






10 7-9 Review: Recall
20 10-13 Moving forward
15 14 Figure-it-out
3 15 Thank you




I am here because…
We’re going to jump right into this with discussion…
10 3-4 Discussion
Check in with each other:
● What did you try?
● How did it work?
● What were your results?
● What did you learn?
Your answers offer you an opportunity to process and your peers to
learn and also to enjoy the commiseration or shared joy.
20 5 Activity
1. You and your team are going to choose a standard or
benchmark
2. You and your team will create a transformational FIO
opportunity, a sticky learning moment.
3. Be prepared to share your activity, your benchmark, and how
you are incorporating FIO--explicit instruction OR sustained
practice.
After 15 minutes, have each table share.
2 6 Agenda
This is part five of our 5-part series. Today, we will create a
sustainable plan for moving forward so that you leave this series with
a team that is ready to continue this work.
1. ...review and build upon what we’ve learned.
2. ...collaborate to share ideas.
3. ...plan!
10 7-9 Review: Recall
Asking our brains to recall information is a strategy to commit
information to memory. Let’s see what we can remember.
Another strategy is to connect information to our lives, so what did
you see in your classrooms or with your students pertaining to
independence or figuring-it-out?
What are you wondering? What do you want to know more about?
Listen for what to expand on and use that to inform how much time is
spent on particular slides in the review.
Possible questions to ask:
● Slide 8: Why? Why does FIO require these puzzle pieces?
● Slide 9: What feels most sustainable? Most possible?
20 10-13 Moving forward
Slide 10: Because FIO isn’t a one and done, isn’t a unit, and for many
of us is new, we need a plan moving forward that will keep us
accountable, keep us communicating, keep us a team.
Briefly go over each path for moving forward.
For each slide, share information then give 2-5 minutes for chatting
as a table.
Slide 11: Commitment- sustainability means a commitment. It means
a changed mindset, one that will honor the power in each student to
become independent. To ensure we hold true to that, it can be helpful
to develop goals. A solid commitment looks like 2-3 goals for yourself
and/or your team based on 2-3 clear goals for the students.
Slide 12: Change and growth always sounds great… but it’s hard. It’s
really hard. It’s digital teaching hard. Often this is because we forget
what WE need. We need support, we need advice, we need
commiseration, we need connection . We need a plan that addresses
when our teams will meet, what will be covered, and how you will
refuel together. Be honest with each other: is it donuts? Inside jokes?
A straightforward agenda? 2 minutes of time for complaining?
Slide 13: A sustainable plan moving forward has accountability. To
ourselves and to our kiddos. This means a plan to collect data, to
track progress towards meeting goals. A plan that will make it all feel
worth it.
15 14 Figure-it-out, Pt 1
Share your ideas with your team to create a sustainable plan that you
can use to move forward.
Your plan should:
● Help you keep up this work
● Help you improve upon this work
● BE SUSTAINABLE - work smarter, not harder
Be prepared to share!
3 15 Thank you
Thank you so much for your time and your work. You are competent.







Please use this document to assist in your note taking.





Share your ideas with your team to create a sustainable plan that you can use to move
forward.
Your plan should:
● Help you keep up this work
● Help you improve upon this work
● BE SUSTAINABLE - work smarter, not harder
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